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PREVENT
TEACH
REINFORCE 
(P-T-R)
MODEL

Step 1: Identify, 
define and 

prioritize behaviors

Step 1: Develop 
and use a daily 

progress monitoring 
system

Step 2: Analyze 
the problem by 

conducting an FBA 
on each target 

problem behavior

Step 2:-Develop a 
hypothesis from 

synthesized 
information

Step 3: Select and 
develop a multi-
tiered component 
intervention plan 

linked to the 
hypothesis

Step 3: Coach the 
teacher to 

implement the plan 
and measure 

fidelity

Step 4: Within 3 
weeks, examine the 
progress monitoring 
data and fidelity 
data and make 

next-step decisions
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TEAMING
Individual 

Student-

Centered 

Team

Individual 
Student 
Team

Individual 
Student 
Team

Individual 
Student 
Team

Tier 2/3 

Systems 

Support 

Team

Evaluating Prevent-Teach-Reinforce (PTR) in a High School Setting

Kaitlin Sullivan, kaitlins@mail.usf.edu

Graduate Theses, University of South Florida

June 23, 2016

Step One: 
Goal Setting 

and Individual 

Behavior 

Rating Scales

(IBRST)

Behavior to 

Decrease:

TASK REFUSAL
Stating “no”; making jokes; 

staring into space; sleeping; 

putting head down; listening to 

music; singing aloud during 

work time

Behavior to 

Increase:

WORK

COMPLETION
Actively working on assignment 

(completing study sheets; completing 

tests and/or engaging in on-topic 

conversation

81%-100%
61%-80%
41%-60%
21%-40%
0%-20%

0%-20%
21%-40%
41%-60%
61%-80%
81%-100%

Step Two: 
Functional 

Assessment 

and Problem 

Analysis

PREVENT Data TEACH Data REINFORCE Data

When teachers were 

attending to other  

students (independent 

work time), and  she 

was asked to begin 

working on a non-

preferred 

subject (i.e., history or 

math), 

she would engage 

in task refusal. 

As a result, she 

avoided having to 

engage in academic 

work and received 

attention from adults 

and peers. 

When asked to begin a 

non-preferred task 

(i.e., math) that was too 

difficult or told that 

work was wrong. 

he would engage 

in off-task 

behaviors

As a result, he gained 

attention from adults 

and avoided/delayed 

the 

task demand. 

When having minimal 

work to complete, 

a request was made of 

him, and teacher 

attention was 

elsewhere.

he would engage in 

disrespectful 

interactions with 

adults. 

As a result, he gained 

attention from adults 

in the form of 

verbal interactions or 

access to requested 

activities with 

preferred adults.
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Step Three: 
Intervention 

Planning & 

Coaching

When teachers were attending to other  students (independent work time), and  

she was asked to begin working on a non-preferred 

subject (i.e., history or math), she would engage in task refusal. As a result, she 

avoided having to engage in academic work and received attention from adults 

and peers. 

Task Engagement

Increase Ratio of Positive to Negative 

Responses

Escape, Avoid, Delay

Step Four: 
Evaluation

HOW DOES

SUPPORT THE 
HS-PBIS 

IMPLEMENTATION 
MODEL?

P
T

R
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embedding choice as an antecedent intervention 
may lead to a decrease in challenging behavior 
(Kern et al., 1998)

allowing students to provide input during 

FBA and BIP development may offer 

opportunities for choices,  which could decrease

the likelihood of challenging behavior

high levels of self-determination have been correlated with increased GPAs 

and decreased absences and disciplinary encounters with

middle school students with behavior disorders (Herron & Martin, 2014)

How is your PBIS 

implementation facilitating

internal regulation and

increasing

RELATEDNESS

COMPETENCE 

AUTONOMY
with your students?
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Step One: 
GOAL

SETTING
STUDENT 

VERSION

Step Two: 
F-B 

ASSESSMENT

Prevent 

Component
STUDENT 

VERSION

Step Two: 
F-B 

ASSESSMENT

Teach 

Component
STUDENT 

VERSION
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Step Two: 
F-B 

ASSESSMENT

Reinforce 

Component
STUDENT 

VERSION

Step Three:
BEHAVIOR 

SUPORT

PLAN
STUDENT 

VERSION

Step Four:
EVALUATION

Self-

Monitoring
STUDENT 

VERSION
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HOW DOES

P
T

R

SUPPORT SELF-
DETERMINATION 
WHEN STUDENTS
ARE INVOLVED?

BUILDING 
CAPACITY
P
T

R
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