2/5/2018

High School PBIS Symposium 2018

o the T oAz,
PREVENT HS-PBIS
TEACH SYMPOSIUM

REINFORCE
SECONDARY

Implementing Standardized
Behavior Support Plans
with Student Contribution

# CalTa
sy ®
i i i org x e v

org

RATIONAL
£ | OUTCOME
SEC &  orxrrore EXPERIENTIAL
SESSTON [EECCINRIKty
' REINFORCE TO BUILD
; o Sl v SECONDARY A SENSE OF
OUTCOMES (PTR-SEC) COMMUNITY
v il BES VVITH HS-PBIS THROUGH
i or Supp # IMPLEMENTATION TIER III
it CONSIDERATIONS — INTERVENTION
O@ = DIALOGUE
$ORE ¢

PREVENT
TEACH
REINFORCE
(P-T-R)
MODEL




2/5/2018

Evaluating Prevent.Teach-Reinforce (PTR) in a High School Setting
Kaitlin Sullivan, kaitins@mail.ust.eda

Graduate Theses, University of South Florida
June 23,2016

TEAMING

Individual

Individual
Student . |
. Jeam

Student-
Centered
Team

Step One:

e | Goal Setti
s oy oal vetting
B B:B:B:8:-B:-8:8H:H:E
mewe P98 18 i glig s gs s s s and Individual
saiing isio space. slecping. a3 /8 3 33 & 3|8 23|23 3|3 3/3/303 1
st B3B3 3132|2222 2l i |2l 3: 2| Behavior
— AN RN BN O ER N L .
Behavior to Rating Scales
eemonte Al DANRnNNn
Rl HOHCH O HOH HOBHH B
|COMPLETION' RN EN ER EN O EN EN  EXN  EN EN .
ey img e, S| 3 (N8 2 |l o[22 (J2) 2 |2 2 (2 2 [J2) 2 ([ 2 2
oy B H H H H B H H B
__ Defivion __ Time/Rouiine: doy [ spechic TrnefRevine:
81%-100%
61%-80% ¢
)-60°
21%-40%
0%-20%
‘teplacementAllsmae Debed Behavior, __ Dsfiniion ___  Time/Roufing: Aldoy
B

(Routine:
¥

PREVENT Data |TEACHData | REINFORCEData

When teacherswere  she wouldengage  As aresult, she
ing'to other in [ avoided having to =
students (independent engage in academic Step Two .
f work time), and she work and received 3
\ | was asked to begin attention from adults Functional
working on a non- and peers. Assessment
preferred
subject (i.e., history or and Problem
math), .
Whenaskedtobegina hewouldengage  As aresult, he gained Analysis
non-preferred task in off-task attention from adults
{ (i.e., math) thatwas too  behaviors and avoided/delayed
difficult or told that e
work was wrong. task demand.
When having minimal ~ he would engagein As a result, he gained.
. workto 1 i i adults
arequestwasmadeof interactionswith  in the form of -
\ him, and teacher adults. verbal interactions or |
attentionwas access to requested ===
elsewhere. activities with
preferred adults. D



https://www.google.com/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&ved=0ahUKEwjP9PaizavSAhXnr1QKHV5mCP8QjRwIBw&url=http://www.fotosearch.com/illustration/stacking.html&psig=AFQjCNHkcadflvhM8HlvIb59dj_6un1UXw&ust=1488124300937566&cad=rjt

When teachers were attending to other students (independentwork time), and
{ | she was asked to begin working on a non-preferred
\ subject (i.e., history or math), she would engage in task refusal. As a result, she
. dh acadenmic work and d dults

%
and peers.
nevention Teaching Rercenent
Inlsrveations Interventions (behriors fhal wit irventions
| heio meet academic goaly)
[rovang choces “Aepiazemer bhaver --RM(.;.M.."..MW
;

gmwu Equivabent
Task Engas

O Transton kterventons/Plarring

DO visual Cuesfocs

Increase Ratio of Positive to Negative
Responses
Q General Coping Shafegies

D) Opparurifis fo Rapond 0 Cogrifim Benarior Theramy
O v
Disating Eveni Moicaion Seitanagement

[ c—— [sprer———

S socil 5 g

s prablem behavior pese a thieat ks seff or othen? [1tes [ He

Ove One

TBRST Ratings of Probees snd Heplcomem Buiors i e Clasrem

SUPPORT THE |

o HS-PBIS - Pl
IMPLEMENTATION]* KeS
MODEL? |

Influences Systems

Step Three:
Intervention
Planning &
Coaching =

Step Four:

Evaluation

8

SCHOOL
ENGAGEMENT &
SUCCESS
=
SITIENS

Core Features Key Focus
of Implemeniation Areas

2/5/2018



https://www.google.com/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&ved=0ahUKEwjP9PaizavSAhXnr1QKHV5mCP8QjRwIBw&url=http://www.fotosearch.com/illustration/stacking.html&psig=AFQjCNHkcadflvhM8HlvIb59dj_6un1UXw&ust=1488124300937566&cad=rjt

embedding choice as an antecedent intervention

may lead to a decrease in challenging behavior
(Kern'et aI 1998)

STUDENT
CONTRIBUTION ig

allowing students to provide input during <“’
FBA and BIP development may offer

opportunities for choices, which could decrease
the likelihood of challenging behavior

high levels of self-determination have been correlated with increased GPAs
and decreased absences and disciplinary encounters with
middle school students with behavior disorders (Herron & Martin, 2014)
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